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Abstract

Vocabulary is one of the three core elements ajuage. D.A. Wilkins, a famous English
linguist, states that provided one knows the apimaigg vocabulary without much knowledge of
grammar, communicating in a foreign language maty b very difficult, but it is next to
impossible without vocabulary. (D.A. Wilkinginguistics in Language TeachingLondon
Edward Arnold 1972.) Nevertheless, for so many years, the tegamd learning of vocabulary
have been undervalued in the filed of Second Lagguecquisition throughout its varying stages.
In the traditional English teaching in China, mameyachers think that the students have no
problem in remembering vocabulary and they pale ld@ttention to it. Instead, they spend much
time explaining grammar to the students. Moreoadat of problems appear in their process of
vocabulary teaching. On the part of the studemsy thormally learn English vocabulary by
mechanical recitation and the effect is awful. THeglish Syllabus has higher and higher
requirements on the students’ vocabulary abilityl amcabulary becomes the most serious
obstacle in the students’ process of learning Ehgli

In recent years, many researches have proved titeakeole of vocabulary acquisition in
language acquisition. Vocabulary instruction andriéng has been thought highly of by
language researchers, language teachers and landemmers. More and more researchers,
teachers included, have been doing researchesdadliable and valid approach to vocabulary
teaching and learning. They want to find better svimyhelp students to learn vocabulary and use
it appropriately. But which method or approach igreneffective in vocabulary instruction and
learning, different researchers speak in favoritébnt conceptions.

Accordingly, this paper tries to get an overviewtbé theories concerning vocabulary
acquisition and the English vocabulary teaching kagning situation in China, and then find
out the proper strategies for teaching English batay in junior high school based on previous
researchers’ findings and real teaching practice.

Key words: English vocabulary acquisition, teaching and leagrstrategies,

Junior high school students in China
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A Study of Teaching Strategies to Improve JuniagtHschool

English Vocabulary Learning

|. Introduction

In teaching a foreign language, one of the mostomamt aspects is to enlarge language
learners’ vocabulary. A large, useful vocabularythie basis of word power. Word to essay is
brick to building. “It has been said that learniagsecond language means learning its
vocabulary” (Gass, 1999). Wilkins (1972) statest thathout grammar very little can be
conveyed, without vocabulary nothing can be condgwes cited in Carter McCarthy, 1988), and
Singer points out that in a reading activity, ursti@nding vocabulary is about 39% of a reader’s
reading competence, 47% of a reader’s ability tdeustand vocabulary in texts relies on his/her
vocabulary size, and 28% of the reading speeded tesrecognize the vocabulary items (as cited
in Sun Xingwen, 1998).

Beginners of English learning as they are, junighhschool students find it difficult for
them to memorize new words and enlarge their vdeayguwhich becomes the main choke point
of their English learning. Facts have borne out thdure to grasp the effective approaches to
vocabulary learning, vocabulary memory, and vocatyulisage at the early stage of learning a
foreign language can lead to a loss of interestesedh quit the language study.

Therefore, more and more language learners, inetsi@and researchers are considering
vocabulary as being a vitally important element lamguage learning, and consequently
vocabulary teaching has been regarded as a s@mifieegment in the practice of language

teaching and learning.
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Il. Literature Review

In history, there have been many researches adohfja of language acquisition. In this part,
the writer is going to review some concepts of vgary and some major theories of
vocabulary acquisition to get a good preparatiarfddher discussion.

2.1 Concepts of Vocabulary
Before learning vocabulary, we must know what waotary is and what knowing a word is.
2.1.1 The Definition of Vocabulary

Longman Dictionary of Language Teaching & Appliednduistics (2002) defines
vocabulary as “a set of lexemes, including singtgds, compound words and idioms”. In The
New Oxford Dictionary of English (2001), vocabulasy‘the body of words used in a particular
language”. According to Nation (1990), whether ax@arning is required or not is the criterion
for defining a word. Therefore, “happy, unhappyppiy” can be regarded as one word, for they
require no additional learning. However, “bank’gtareas of ground along a river or lake) and
“bank” (the commercial place), two different worfds their meanings, are quite different from
each other.

2.1.2 The Assumption of Knowing a Word

When a learner learns a word, the following twoeasp should be included: 1) form, e.g.
pronunciation and spelling of the word; 2) meaniag. the vertical and horizontal relationship
of the word. For example, when learning the wornfer”, the learner should recognize it by its
sound P1'f2] and its spelling “p-r-e-f-e-r". After that, thearner should know the meaning and
usage of this word. “Prefer” means “like somethbegter” and it’s usually used in the pattern
“prefer something to something else.” The learreyuéd know its changed forms —preferred,
preferring, prefers—at the same time. Additionathg students should also know the words
“preferable, preference, preferential, and prefeirthevhich share the same root as “prefer.”
They have a vertical relationship with “prefer.” t#mntally, words such as “like, enjoy, love,
relish, dote and fancy” that share the similar nreguof “prefer” should also be discussed and
distinguished.

Richard (1976) thought that knowing a target wasé anative speaker means as follows:

1) Knowing a word means knowing the degree of podibya of encountering that word in
speech or print.
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2) Knowing a word implies knowing the limitationsnposed on the use of the word
according to variations of function and situation.

3) Knowing a word means knowing the syntactic béraassociated with that word.

4) Knowing a word entails knowledge of the undentyform of a word and the derivations
that can be made from it.

5) Knowing a word entails knowledge of the netwoflassociations between that word and
the other words in language.

6) Knowing a word means knowing the semantic valug word.

7) Knowing a word means knowing many of the différeneanings associated with the
word.

Wallace (1982) shared the similar conceptions afding a word as Richards. He stated that
to know a word means the ability to “recognizenitits spoken or written form, recall it at will,
relate it to an appropriate object or concept, iisen the appropriate grammatical form,
pronounce it in a recognizable way in speech, spetirrectly in writing, use it with the words it
correctly goes with, use it at the appropriate l@fdormality, and be aware of its connotations
and associations”.

According to Nation (2001), nine aspects are ingdlin knowing a word, which fall into
three categories, namely 1) Form (spoken, writeerd word parts), 2) Meaning (form and
meaning, concept and referents, associations)3attse (grammatical functions, collocations,
and constraints on use).

2.2 Theories on Vocabulary Acquisition

Language is sequential. Speech is a sequence pfisoWriting is a sequence of symbols.
Learning to understand a language involves patsi@gpeech stream into chunks which reliably
mark meaning. The role of language is to commueicaeanings, and the language learners
should acquire the label-meaning relations. Vocatyuhcquisition is very important. It is the
prerequisite for improving other language skillslsas reading, listening, speaking, writing and
translating.

2.2.1 The Definition of Vocabulary Acquisition

Because of the inadequate research on vocabulapyiseton, there lacks a universally
accepted definition of it in the literature. Chah(996) defined it as follow: “I regard an L2



A Study of Teaching Strategies to Improve JuniagtHschool

English Vocabulary Learning

word as having been acquired by a learner whenit¢l)meaning can be recognized and
understood rather than guessed at both in andf@antext, and (2) it can be used naturally and
appropriately to situation.”

2.2.2 Aspects of Vocabulary Acquisition

When we learn a new word, minimally we must recagni as a word and enter it into our
mental lexicon. There are several lexicons spe@dlfor different channels of Input / Output. To
understand speech, the auditory input lexicon roatggorize a novel sound pattern; to read the
word, the visual input lexicon must learn to redagna new orthographic pattern (or, in an
alphabetic language, learn to exploit grapheme-phmencorrespondences in order to access the
phonology and hence match the word in the auditgoyt lexicon); to say the word the speech
output lexicon must tune a motor program for itsnumciation; to write it the spelling output
lexicon must have a specification for its orthodyiasequence.

We must learn its syntactic properties. We mustnlags place in lexical structure: its
relations with other words. We must learn its seigoroperties, its referential properties, and
its roles in determining entailments. We must lghmconceptual under-pinning that determines
its place in our entire conceptual system. Finally must learn the mapping of these Input /
Output specifications to the semantic and concéphaanings. Henriksen (1999) describes the
acquisition of word meaning as two interrelatedcpsses: item learning (adding items to lexical
store by creating extensional links) and systenngimay (re-coding / changing the lexical store
through network building).

2.2.3 Process of Vocabulary Acquisition — Implici& Explicit Learning

Second Language Vocabulary Acquisition is a complegnomenon with several different
learning processes involved. The most often citstingdtion is that between implicit and explicit
learning. Implicit learning is often defined as €atental learning of information without the
intention of remembering that information” (HulstiET. Al., 1996). Explicit learning means the
application of vocabulary learning strategies anphrt of learners.

The most extreme positions concerning vocabulaguiadion processes are reflected by
“Implicit Vocabulary Learning Hypothesis” and “Exglk Vocabulary Learning Hypothesis”.
Based on Karashen's (1985) Input Hypothesis, thplitmh Vocabulary Learning Hypothesis
argues that the meaning of new words are acquinkdomsciously as a result of repeated
exposures in various contexts, where the consdmuiss is on the message rather than on the
form. The Explicit Vocabulary Learning Hypothesissfulates that the adoption of varieties of
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vocabulary learning strategies can considerablijlittie and enhance vocabulary acquisition.
Ellis (1995) argues that both hypotheses are agghkcto different aspects of vocabulary
acquisition. The former concerns simple patterrogedion of surface form, i.e., “shallow
processing” of input and output; the latter is rsseey for the mapping of those surface input and
output to the corresponding semantic / concepemksentations.
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lll. Problems in Traditional Vocabulary Teaching in Junior High School
English

In vocabulary teaching, a teacher is supposedachtéhe students the form, the meaning
and the appropriate usage of a word. Consideringlignvocabulary teaching in Junior High
School, however, there are many problems on theigbntgachers when they instruct the new
words and expressions to their students. Searachengy researchers’ findings and discussions
from the Internet, comparing them with my own olbiaéipn and discussions with the teachers
and students in Guangdong Experimental Middle Scivbere | took my teaching practice, |
find that most commonly High School English teasher China will spend equal amount of
energy on each word, teach the vocabulary withontext and pay little attention to the cultural
meaning of it. These problems lead to the low &ficy of vocabulary teaching and learning.

3.1 The Goal of Vocabulary Teaching

It is commonly accepted that the goal of vocabulaaching should not help the students
internalize the meaning of the words only. The mgoal of vocabulary teaching should
encourage and help the students know well how #iwen speakers and other high proficient
learners use the target language in order to eehtrar sensibility of subtle differences in
vocabulary.

The aim of vocabulary teaching should be to provide students with the ability of
distinguishing the words and mastering usage, arehhance the ability of using words instead
of knowing the meaning only.

In traditional vocabulary teaching, the teachernsallg offer the meaning of the words only.
After learning some words, as well as their synosiyand antonyms, the students think that they
have enlarged their vocabulary, but this can ndjp biee students comprehend and master the
target language better, or why one lexical iterm@se appropriate than the other. It is helpful for
the students to remember a large number of newbubades in a short time. Nevertheless, their
knowledge of the vocabulary is too limited to uise words appropriately. Students tend to think
in Chinese and try to translate their sentence® f@hinese into English. Most often, they find
some “equivalent words” to help themselves andesm@s like “You are not possible to win”
come out of their mouths. This means that the siisdgon’t really learn the word “possible” at
all. The students should be encouraged to fosterhtbit of making comparisons about the
linguistic usages of the vocabularies and reallgterathem. Then, they will change the above
sample sentence into “It is not possible for yowio.” or “You are not likely to win.” Hearing it,

6
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we know that the students really learn the wordsiole” because they can compare it with
“likely” and use the two words correctly.

3.2 Junior High School English Teachers’ ProblemsiiVocabulary Instruction

In the actual English teaching in China, vocabul@gching is usually squeezed in other
courses (such as reading, literature, etc.) beddese are no classes specializing in vocabulary
teaching and learning. Traditionally, the teachessy of vocabulary instruction in the classroom
is by means of explanation with some examples nmadeéomly. The students try to recite both
the new words and sample sentences without prapepiehension, which puts more burden on
their memory activity and affect the process ofalmdary acquisition. For the teachers, the most
difficult part to tackle in vocabulary instructiasmthe usage of some new words and expressions.

In junior high school, some English teachers ordy pttention to the teaching of phonetics,
grammar and syntax, asking students to do lotxefceses about them so as to get good marks
in the exams. Teachers pay little attention to botary teaching because they think that there is
no need to do so. They would ask the students c¢derehe relevant vocabulary list and
remember the Chinese meaning, and then they wilkatoe dictations to check the students’
memory. The teacher’s attitude towards vocabulaaching also misleads their students. The
students are not willing to spend time accumulatingir vocabulary. They only recite the
vocabulary before the test without knowing the aspgpperly. When tested, many students will
complain that they come across too many unfamaards and expressions. As a result, a lot of
mistakes appear in their test because of their miststanding of the vocabulary, which will
make them lose interest in learning English.

Based on my survey on the Internet and the disoossvith other Middle School English
teachers, | conclude that at the stage of vocaputestruction, there are still many problems
among the English teachers in their class teadhipgnior high school.

3.2.1 Equal Time on Active and Passive Vocabulary

There are two basic criteria for judging which ati items should be taught. One is
frequency of items and the other is usefulnessemhs. The New English Syllabus requires the
students of junior high school to master the usad$00—1600 words and 200—300 idioms,
and it has Specific requirements on the learningeath word on the aspects of listening,
speaking, reading and writing. Many teachers, hanespend equal time pouring new words
and expressions of the word-list to the studentshowt notifying which one is the most
important that should be learned to the fulleseextind which one only needs to be recognized.
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This teaching method puts much more burden onttidests in vocabulary learning and causes
their psychological repercussions, resulting inrtfalure of mastering the vocabulary, even the
easier ones. The students will become worried amdbtdtheir ability of learning English
vocabulary. Gradually, they will lose interestritdagive up learning.

In teaching vocabulary, the occurrence of a wordelsvant. Just as Nation (1994) says,
vocabulary can be considered from a cost-benefiwpoint. High frequency words are essential
and the “cost” of teaching them is justified by tiesulting benefit, but low frequency words will
not generally be met often enough to merit indimidexplicit teaching. Therefore, teachers
should spend more time in teaching high frequenasda/than that of the low frequency ones.

3.2.2 Vocabulary Teaching Without Context

In the vocabulary of the junior high school studemhany words will have quite different
meanings in different sentences and contexts. kample, the word “light” means quite
differently in the following sentences:

(1) This light is too poor to read by.
(2) | prefer light-colored clothes.
(3) This coat is very light but very warm.

Because of the various meanings and usages ofrgksk word, when instructed, it must
be put into context so as to let the students kwben to use it and how to use it in a proper way.
In real English vocabulary teaching, however, tog sake of convenience, some teachers just
teach vocabulary directly from the word-list andngo even play the roles of dictionaries,
copying the meanings of the words directly from dleionary to the students and asking them
to recite after class. Teaching vocabulary outmftext like this makes the students bored and
tired. It is difficult for the students to learnetivocabulary well if they are tired of the teachker’
teaching method.

3.2.3 Ignoring Cultural Meaning

Language is the tool for communication. In someesathough you can speak fluent English,
you will still find it difficult to communicate wh native English speaker and sometimes become
embarrassed because of different customs. Customaris of culture, and culture is the
deep-seated basis of language. In vocabulary tegcthe teachers only teach the students the
spelling, pronunciation, part of speech and coliocaof the words, seldom do they make any
mention of information concerning culture. It isttee to tell the students some cultural
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knowledge of vocabulary to broaden their vision atichulate their learning interest. It will also
benefit the students to think in English more @angstenhancing their English learning.
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IV. Junior High School English Vocabulary TeachingStrategies

Learning strategies are the means and techniquisteatiby the teachers and learners to
obtain, store, retrieve and use new information emeifficiently. In the process of teaching
vocabulary, it will be very beneficial for the téwers to use proper teaching strategies to present
new vocabulary and help students consolidate th&etting some information from previous
researchers’ findings and discussions, connectirgmtto the second language acquisition
theories and my own real teaching practice in Gdang Experimental Middle High School, |
discuss some useful vocabulary teaching strategigss part of the paper.

4.1 Strategies on Presenting New Vocabulary

In English vocabulary teaching and learning, ael@dationship exists between presentation
modes and vocabulary learning and retention effégtmerally, two presentation modes are
typically adopted in vocabulary teaching: (1) Tkeadher directly shows (presents) the target
words to students, and then ask them to read amdonee the vocabulary items; (2) After the
target vocabulary items are presented, the teauffiens (usually hastily and randomly) some
collocations or example sentences, while studergshardly required to make sentences by
themselves. These two modes make the students lacabulary passively. Different
presentation modes will surely produce differentalmilary learning and retention effects, so the
teachers should design and use some strategiesatbwlary presentation.

4.1.1 The Definition of Vocabulary Presentation

It is commonly accepted that presentation is onthe@fsteps or stages in language teaching,
during which new language items are introducedsétation stage includes showing the
language items and explaining their meanings, giwemamples, illustrations, etc. as well as
introducing other necessary information, and italso called the stage of showing or
introduction.

In English vocabulary teaching, vocabulary preg@mas the procedure of introducing the
target vocabulary items (words) to learners by gigiartain methods. The aim of vocabulary
presentation lies in the following two aspects: Begin with, the target words (words to be
learned) are shown/introduced to learners at thaiges and this is called learning task assigning;
Next, if the teacher effectively uses certain pnéstgon methods, then the learners’ perceptual
impression of the target words can be deepenedihéensures that the rich information about
the target words obtained at this stage will etitedong-term memory in time.

10
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4.1.2 The Importance of Vocabulary Presentation ivocabulary Teaching

Vocabulary presentation is extremely important sjran the one hand, learners are assigned
the task of learning, and on the other hand, uidjzappropriate and efficient presentation
methods enables the learners to obtain a deepeessipn of and richer information about the
target words so as to make it easier for the tavgeds to enter the long-term memory.

Therefore, English language teachers need to styiconsider and carefully design certain
ways (methods) of implementing vocabulary teachim@nsure that learners will benefit from
their teachers’ instructions to the fullest possiaxtent.

4.1.3 Strategies in Junior High School English Vodaulary Presentation

In junior high school, there are several stratedi@sed on the features of the students’ age,
for the English teachers to adopt in their teaclwhBnglish vocabulary in the classroom so as to
help the students learn the target words and esipres better.

(1) Visual Aids

B.Spolsky states that the motivation of second uage learning includes the attitude
towards it, the eagerness of it and the efforttput as well. If the teaching aids presented &y th
teacher can attract the students’ attention andsaertheir interest, the students will thirst for
learning the language.

In teaching some nouns of concrete things su@dppke, pear, cake, dog, candmoon the
teacher can bring to class the real objects or quotares of them. Concrete images are easily
accepted by the students and the teacher doesm@tthaell the students the Chinese meanings
of those words. While teaching some verbs suatafiswalk, jump, open, close, write, sit, stand,
and some adjectives lildelicious, hardandhot, the teacher can show the students vivid actions
and facial expressions, then there is no needhfoitdacher to explain anything more about the
words, because the students already understandtétogiy with their eyes.

(2) Games

Using games in classroom English vocabulary teackil make the class alive. Junior
high school students are active and they like pgames. Sparing some time in playing some
competitive games in vocabulary teaching will ex¢hem and enhance their eagerness to learn
English. For example, guessing riddles is a goadegya vocabulary teaching to practice the
students’ abilities of listening, and speaking, @tdhe same time help them to remember the
target words.

11
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What has four legs but only one foot? (a bed)
What has a bed but never sleeps, and what has &hrbatinever speaks? (a river)
What fruit is never found singly? (a pear)

Teenage students like attracting others’ attentiororder to fulfill this amour-propre, they
will be active in guessing the words and reallyethem by heart.

(3) English Explanations in Class

To learn a language, the learner must listen morget enough language input. Enough
comprehensible language input is the premise to fibve language rules. Therefore, the teacher
should use English to explain vocabulary and seeteimn English class and enlighten students
to think in English. The English Syllabus also regs the teachers to use English in class as
often as possible and only use the mother tonguessisted language. The students in China
learn English in a Chinese environment, so it iy waportant to create an English environment
in the English class for the students to practegrtistening and speaking skills. When teaching
new vocabulary, the teacher uses some simple wobatishe students have learned to explain the
new ones. Learning in this way, the students getrnbances to practice their listening skill and
can have more exposures to the words they leareéotebto enhance memory. When the
students can understand the English explanatienteticher gives and learn the new vocabulary
at the same time, they will become more and mordident in learning English. For instance,
the following words can be explained in this wél} holiday: time off from work or school; (2)
invite: ask someone to dinner or a party; (3) housek: work done around the home; (4)
afternoon: between 12:00 and 6:00 in the daytint®; dxam: an important school test; (6)
different: not the same; (7) entrance: place whgya go in.

(4) Contextual Teaching

Context is vital to the meanings of vocabularys Istated that vocabulary is alive only if put
into context, then it will be easily remembered, utsage acquired. Contextual teaching makes
the students learn more deeply the various mearandsusages of vocabulary and consolidate
their memory.

In presenting new words, the teacher can providectintext for the students and let them
guess the meaning of the target vocabulary. Fompla in teaching the word “water”, the
teacher can show the following sentences to thiesits:

(1) I am very thirsty; | want to drink some water.

12
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(2) The flowers are dry; | must water them every.da
(3) There is some water in the bottle, we can ditink

From context, it is not difficult for the studenitsguess that “water” in sentences (1) and (3)
is a noun, while the one in sentence (2) is a VEnlen the students will know the different parts
of speech and usages of the word “water”.

Similarly, the teacher can also create some coiateck ask the students to infer the meaning
of the target word from the context. For examphe, teacher can provide the students with the
following context in order to teach the word “umita&

It's raining and | want to go out. | dont want get wet. | havent a raincoat, but | have an
umbrella. The rain is coming down on my umbrell&iibisnt coming down on me. My umbrella
Is protecting me from catching rain. Now the raaslstopped. | will take my umbrella down. An
umbrella is very useful when it is raining.

Teaching a word in this way, putting the word imisxt, the teacher not only teaches the
student vocabulary, but to think in English as well

(5) Multimedia

In the era of high-technology, multimedia is a g@idi to vocabulary teaching and learning.
The information multimedia provides is a hypertsy$tem that integrates words, sound, images
and moving-pictures. With the help of multimediae teacher can activate all the senses of the
students in learning vocabulary.

Researchers found that 83% of the information ghlmne human being comes from vision,
11% of it comes from hearing, and that people eammember 10% of what he/she reads, 20% of
what he/she hears, 30% of what he/she sees, 50&haif he/she hears and sees, and 70% of
what he/she says in communication. In the procés®aabulary teaching and learning, if the
students can hear and see the content at the sameand put it into use, the content will be
more easily remembered and firmly stored in thedestis’ memory. Take multimedia as a
teaching aid and make students use their eyes, lmaisas and mouths altogether in learning
vocabulary, and the students will become more a@id achieve more.

4.2 Strategies on Consolidating Vocabulary

Memory-fading is a natural phenomenon for humandpeiAfter the input (new information)
has been received, it is restored in the short-teemory temporarily to be forgotten or to be
processed to enter the long-term memory. Afterfits¢é exposure to the new vocabulary, it is
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necessary to consolidate vocabulary and make #rdong-term memory from short-term
memory.

4.2.1 Some Theories about Forgetting

Understanding how we store information in the megmand why some of the information
will “stick” while some other information slips awas important to language teachers. This
knowledge will help them to promote learners’ efifee learning and retention of new language
items. According to Gaims and Redman (1986), weehshwrt-term memory and long-term
memory. They also have several theories about $apisiformation that have already stored in
the memory.

(1) Short-Term Memory and Long-Term Memory

According to Gaims and Redman (1986), short-terrmorg refers to the ability to hold
information over brief periods (usually up to thirseconds in duration). It demands fairly
constant repetition, and distraction or interruptig likely to severely impede that ability.
Moreover, the capacity is remarkably consistentd d@hat most people experience some
breakdown in retention as soon as the numberswofsitexceeds seven. For example, someone
looks up a telephone number and repeats it to liifsethe time it takes to sit down and dial
the number. But when he needs the same number 24 later, he finds that he is quite unable
to remember it.

Long-term memory refers to the capacity for recélinformation minutes, weeks and years
after the original input. It is seemingly inexhabkt and can hold any amount of new
information. It is necessary to work much hardecaonmit information to long-term retention,
and the type of repetition which is essential torskerm memory may not be adequate for
long-term memory. However, information entering rslerm memory may pass quite
effortlessly into long-term memory, and repetitiomy be a very effective way of turning
information into long-term memory.

(2) Decay Theory & Cue-Dependent Forgetting

Gaims and Redman’s Decay Theory suggests thaniation stored in the memory will fall
into disuse unless it is activated fairly regulatty other words, we have to practice and review
what we have learned; otherwise the new inputgvddually fade in the memory and ultimately
disappear. Again, their theory of Cue-dependengéiting asserts that information does in fact
persist in the memory, but we may be unable tollrécdn other words, the failure is one of
retrieval rather than storage.
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Generally speaking, it is impossible for studemtkéep the new vocabularies for a long
time in their mind by memorizing once. The effidiemay is to memorize again and again.
H.Ebbinghaus, a German psychologist, analyzed rtfeahorial process accompanied with the
beginning of forgetting. At first it was forgottesery fast, step by step the process of forgetting
slowed down, and in the end almost all that haadh bearnt were forgotten. Obviously, the good
way to avoid forgetting is to memorize and reviepeaatedly. So it is essential for the teachers to
let all the students know the memorial processlaig them to review and consolidate the new
words and expressions in case of forgetting.

4.2.2 The Need of Consolidating Vocabulary

Laufer and Hill (2000) indicated that just one emuer with a new word, no matter how
deep it might be, was not likely to let it get iltmg-term memory. Nation (1990) concluded
from various studies that 5~16 encounters with adweere needed to acquire it, so it is
unrealistic to expect the second language studentomprehend the intricacies of a given
lexical item and be able to use the word approgiyafter only one single exposure. Therefore,
repeated exposures to the new words are needegct lileéy are acquired.

4.2.3 Practical Strategies

In vocabulary learning, Hatch and Brown (2001) dégd five essential steps: encountering
new words, getting the word form, getting the wonganing, consolidating word form and
meaning in memory and using the word. So the teasih@uld help the students to consolidate
the newly learned vocabulary before they can use it

(12)Vocabulary Revision

It is generally acknowledged that of the informatiwe forget, 80% is lost within 24 hours
of initial learning. Sokmen (1997) pointed out tifathe encounters with a word were arranged
in increasingly longer intervals, there was a gredéikelihood of long-term storage than if the
word had been presented at regular intervals. &doeticher should consciously cue reactivation
of the vocabulary in the process of vocabularyhearand learning. IThe Brain Book Peter
Russell introduced the following revision schedule:

a. A five-minute review five to ten minutes aftbetend of a study period.
b. A quick review twenty-four hours later.

c. Afurther review one week later.

d. Final reviews one month later and six montherlat
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Reviewing the newly learned vocabulary in timarsefficient method to avoid forgetting it.
So the students must form the habit of reviewing wecabulary in order to put it into long-term
memory.

(2)More Exposures to Vocabulary by Reading

As discussed before, 5~16 encounters with a wardche@eded in order to acquire it. Learning
vocabulary from reading context is a good way tguae the form, meaning and usage because
the vocabulary will be met again and again. Assalteit is the teacher’s responsibility to urge
the students to do more reading related to the tibygiy are learning. In this way they will have
more encounters with the vocabulary they havedmland consolidate them. It is suggested to
read different books and articles on the same stibggher than read the same book or article
several times.

(3) Cooperative Group Learning

Nation (1997) stated that besides the initial diecp of a word, group work could be
employed to learn and practice vocabulary. Cooperagroup learning promotes active
processing of information and cross imitation ahccan prepare the participants for team
activities outside the classroom. As there is le&svention of the instructor, students have more
time to actually use and manipulate language issclAs a result, the teachers should guide the
students to practice the vocabulary in social odrteough cooperative group learning.

(4) Imagery, Linking Words & Grouping

Relating the word to be retained with some prewiolesarned knowledge, using some form
of imagery, or grouping are all good memory stree@f consolidating vocabulary.

New words can be learned by studying them withupeg of their meaning instead of
definitions. Pairing words with pictures has bekaven to be better than pairing them with their
first language equivalents and imagery has beewrsho be more effective than mere repetition
for reading passages and sentences. Learners eate ¢heir own mental images of a word’s
meaning. New words can be also associated withtecplarly vivid personal experience of the
concept. So teachers should encourage their studenise pictures and imagery to learn and
accumulate vocabulary.

Likewise, new words can be linked to the words ttiet students already know. This
involves some type of sense relationship, suchoasdmation, synonymy or antonyms. These
relationships can be illustrated with semantic magsich are often used to help consolidate
vocabulary. Some words, particularly gradable dtljes, have meanings relative to other words
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in their set. Setting them in a scale is a helpfay to remember them.

Grouping is an important way to aid recall, andgleseem to organize words into groups
naturally without prompting. It has been provedt tiavords are organized in some way before
memorization, recall is improved. (Cofer, Bruced d&eicher, 1996; Craik and Tulving, op. cit)
Words can be grouped according to their meaninggoay, for example, animals and names.
Words can be grouped together in a very natural lsaysing the target word in sentence.
Similarly, words can be grouped together in a st@mnpuping words may work better for more
proficient learners, however, as they have beenvsho favor grouping strategies more than

beginners did.
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V. Discussions and Comments on Vocabulary Teachirf§jrategies

The development of a rich vocabulary is an impdr@ement in acquisition of second
language. Indeed, as evidence from larger errgoorarindicates, lexical errors are the most
frequent in the second language learners. Boths#w®nd language learners and the native
speakers view lexical errors as the most seriodsdisruptive obstacle to communication. In
addition, as demonstrated in many studies, largede size could predict well a learner’s
reading and writing ability. So it is very importaio put vocabulary at the center of language
learning from the very beginning. English studyJunior High School is a critical stage for
teenage students. At present, some of the stugedtsior High School can have the grammar
at their hands, but cannot express their ideasngligh fluently and accurately, which results
from the inadequacy of vocabulary. Meanwhile sortigeie can possess a great amount of
vocabulary, but cannot use it with high proficienashich is attributed to the inflexibility of
vocabulary learning. In face of these common pher@ansome feasible methods or strategies
of vocabulary teaching must be placed in a crymiaition.

In teaching vocabulary, it is found that for beggrs some more mechanical strategies are
often favored over more complex ones. Word lises @ffective for learning a great deal of
vocabulary in a short time, and even rote repetitan be effective if students are accustomed to
using it. For intermediate or advanced studentsielver, they benefit more from contextualized
words. Beginners and teenage children as theyJarepr High School students are active and
curious. They like excitement. While at the samnmeetithey are very easy to lose interest in
something and lose heart if they find it difficdt boring. Therefore it is important for the
teachers to find appropriate means to pace thefarathe students, encouraging and helping
them acquire English vocabulary efficiently.

When considering vocabulary teaching and learsingtegies, we should remember that
strategies are not inherently good, but are depgrmethe context in which they are used. The
effectiveness with which strategies can be useddspend on a number of variables, including
proficiency level, task, text, language modalitgckground knowledge, context of learning,
culture and learner characteristics. Therefore,thdrea high school English teacher can follow
scientific methods to teach vocabulary or not diyebrings good or bad influence toward the
students. If his methods are suitable for the sttedand beneficial for them in the long run, he
could arouse their interest in English and helpnthie develop a solid foundation of language
acquisition ability; whereas if he fails to do g#omight result in the students’ diffidence toward
themselves and might cause them to disgust English.
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Knowing a word requires more than just familiantyth its meaning and form. Nation
(1990:30—33) and Richards (1976) describe the uarlonds of word knowledge necessary to
master a word completely, including knowledge ef arthographical and phonological form,
meanings, grammatical behavior, associations, cations, frequency and register. These
different categories of word knowledge are inteted and vocabulary knowledge is an
integrated whole. Generally, a new word would veth into an active one in students’ minds
after at least three stages: The first stage isvknas forming an acoustic link. That means
students are able to link the pronunciation withword when they hear it in a conversation. The
second stage is probably forming a visual link. tTisato say, when students come across this
word in reading materials, they can understandhi third stage is more difficult to achieve but
very important. It is to form mental image of therd. That means they can imitate, choose and
give the reign to it freely and accurately in speglkand writing as if it is their native wortihe
deeper the mental processing used when learningrd, ihe more likely that a student will
remember it. The Depth of Processing HypothesiaikGand Lockhart, 1972; Craik and Tulving,
1975) states that mental activities which requirerenelaborate thought, manipulation, or
processing of a new word will help in the learniofythat word. Deeper, richer semantic
processing, such as creating a mental image of rd’svmeaning, judging the formality of a
word, or grouping the word with other conceptuallsociated words, will be more likely to
enhance leaning than shallower processes sucheaseqetition. Therefore, the teacher should
vary the techniques of vocabulary teaching accgrdim the different stages of students’
vocabulary acquisition step by step, and get stisdemtry to learn vocabulary actively and
independently all the time.

At the stage of presenting new vocabulary, thehtees should choose proper strategies to
teach different kinds of words: giving the firshtage translation, giving a synonym, giving a
definition by paraphrase, using the new word ineatence, using teaching aids such as
multimedia or any combination of these. The teaxistould remember that a word is much
easier for the students to remember when they ocamect the form, the meaning and the
concrete image of it together rather than just&xphe abstract concept.

Teaching vocabulary in class, the teachers mustspess on function words. As for
lesser-used words, students need only to know thegher than master them. Active words must
be attached importance to, by presenting themriows ways, such as pictures, dialogues, drills,
and through different channels.

When students say that they know the meaning &raglish word, they usually mean that
they have found an equivalent word in Chinese laggufrom the wordlist, but this equivalent
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word may be misleading. So the teachers should @mgitategies to help students recognize
new vocabulary first. As the linguist Lv Shuxiarajds a language is alive only when it exists in
specific context. As a result, it is better fords#nts to recognize the exact meaning of the target
word in context. Context which consists of lingiastontext, situational context, and cultural
context is closely related to language, especialthe English language, for most of the English
words are polysemous. They mean differently inedéht context. The students should bear it in
mind that the word meaning is not only affectedthyy sentences before or after the word. The
person who says it, the place where the personiuagad the cultural factors, etc. also affect it.
To understand the different associative meaningswofds, context plays a crucial role.
Therefore, the teachers are suggested to conreeetdid spelling with its sound, word meaning
with specific context, and proper word usage witldents’ communication in reality together
when teaching new words to the students. Studeats remember the new words and
expressions more easily by means of connectionraagination.

Many students always complain their bad memoryhédlve recited these new words
(sometimes the writing) again and again but imntedia forget all, so | will never remember
them.” The students in junior high school are alsvegtst down by a large number of new words.
It is hard for them to expand their vocabulary, evhwill become a block for them to improve
their reading, writing and comprehension abiliti@herefore, English teachers should adopt
techniques to help students memorize new vocabulagching vocabulary in a monotonous
way will make students feel dull and boring. Theregloand diversified presentation of words is
better for students to be willing to commit wordstheir memorySupposing teachers prepare
teaching materials as a game, adding some amusam&htumors or show students materials by
showing them a film, using all kinds of multimedile lessons will become vivid and interesting,
impressing the students deeply and they can rememédierials naturally without pressure. This
interesting teaching method involves students’ligence, participation and cooperation, and
aims to create a relaxed and delightful atmospfegrstudents to acquire English in class. At the
same time, students will personalize the targetd&an an autonomic and natural way in the
activities.

Application plays an important part in second laamggl acquisition. We must emphasize the
application of words in actual situations, becatisevery purpose of learning is using what has
been learnt. Teaching vocabulary in class, teacb@nschoose communication as a teaching
technique. Since real experience can deepen thessipns of things upon peopieaching new
words through thinking and talking with studenteuatbthe things presented or happening in our
daily life has a great advantage that the new werdsented in the conversation immediately
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become active words which students can exploitlyfre@d properly. It can also arouse the
students’ motive and interest toward enlargingrtiiecabulary. When students meet difficulty in
communication, they will have the urge to consluét dlictionary or ask for help from the teacher
or the other students, and try to remember the svthrely want to express so that next time they
would not be awkward when speaking out.

Forgetting is inevitable. According to the “forgeg curve”, the process of forgetting always
develops more quickly at first, and then more araterslowly. So students must review and
consolidate what they have learnt in time. Afteg first encounter with the new words and
expressions, students should take measures to lotaisothem and keep them from slipping
away from memory. Apart from the purposive instimetin class, the teachers should teach their
students some learning strategies to consolidatesarich their new vocabulary after class. As
discussed before, some cognitive strategies areledeeNew words should be reviewed
effectively and it is better to review them in ieasingly longer intervals. Students can also use
social strategies to consolidate vocabulary. Treeyform in small groups and help each other to
acquire and consolidate the new words through dgon and communication. If it is possible,
they can even communicate with native English spesako consolidate their vocabulary. For
some more advanced learners, they can also mdkestubf the memory strategies like pairing
words with imagery, relating relative words andupimg words to enhance the memory of the
target wordsNew words can be further grouped to point out sinties and differences among
them. The association can take effect, which regustidents to make efforts to establish
familiar relations between new words and known wardtheir mind. They can group the new
words with already known words that are similasome aspects. The new word can be placed
with words with a similar meaning (prafk trick, joke, jest), a similar sound structure (pea-
tank, sank, rank), the same beginning letters {prarpray, pretty, prod), the same word class
(prank— cow, greed, distance), or other grouping parametérough by far the most common
one must be meaning similarity. Because the oldl&/are already fixed in the mind, relating the
new words to them provides a ‘hook’ to remembenth®y so they will not be forgotten. “The
association attached to a word will affect the vlagt it is stored in students’ brains and also
influence the availability of the word when it igeded.”(l.S.P.Nation, 2004:42) So teaching
words in a systematic way must be taken serioushaving enough room for students’
imagination or association is beneficial to thdilliies of exploiting their own word fields.

After class, the students should also continuer thecabulary self-study on radio, TV,
broadcasting, or by extensive reading, and trys® what they have learned or are learning in
their composition. It is found that besides vocabylearning from reading context, oral context
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also plays an important role in second lexical ttgmment. The first several thousand word
families in a language, which cover the most ofwloeds in oral interaction and roughly 84% of

words in written texts, tend to be learned firstniaturalistic context largely from oral input

(Wesche and Paribakht, 1999, pl177). Wode (1999tiited that the students in an immersion
program possibly acquired some words from oral impeidentally rather than from the textbook

or from other kinds of teaching materials. As aulgsoral input must be attached much

importance to. Apart from the teachers’ oral inputlass, students must make full use of the
above mentioned media after class. What's moreyrdot to the experiments of linguists, an

average English learner will better remember a wewd and make it become an active one if he
observes, speaks out, hears, and writes as wedicdss it. As a prompter for students’ English
study, the teacher should engage in maintainindesiis’ enthusiasm of enriching vocabulary
and urging them to acquire new vocabulary constyoaed continually by means of some

periodic inspections.

Vocabulary teaching has no fixed patterns or teghes, and it cannot exist alone in English
teaching but is employed in various activities @ftening, speaking, reading and writing.
Whichever strategy is used, it should be suitabiebbth the teaching context and the students,
or else it will slow down the process of vocabulagquisition instead of accelerating it.
Teaching depends on students’ learning.
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VI. Conclusion

As Lewis (1993) stated, “language is grammaticadlilexis, not lexicalized grammar”. From
the beginning level, vocabulary knowledge playseg kole in the whole process of Second
Language Acquisition. With no good acquisition otabulary, there will be no way for listening,
speaking, reading, writing, and translation to diepevell and appropriately. No matter how well
the students learn grammar, no matter how sucdbs$ifie sound of the second language is
mastered, without words to express a wider rangmednings, communication in the second
language just cannot happen in any meaningful way.

Teaching English vocabulary in junior high schdabk teachers are responsible to help the
students to develop their ability to understand @ndse a word automatically and appropriately
for communicative purposes rather than just tedl tudents the equivalent Chinese meaning of
the word.

In teaching different kinds of words, the teachshtsuld choose different teaching aids and
strategies to activate the students’ learning natitvm. Junior high school students like curious
and exciting activities, so the teachers can desmne competitive exercises or play some
games in the process of teaching vocabulary toserdheir interest in learning. When it is
possible, make full use of the multimedia to adBvihe students’ different senses in learning.

In class teaching, it is suggestive for the Engtisachers to use English explanations to
teach new vocabulary. The English learning envirenihof Chinese students is inferior to that of
the native speakers’. In class, the teachers shwahtte an English environment for the students
to gain more language input and at the same tindegand encourage the students to think in
English rather than in Chinese. In this way, thaclers can help the students to review the
vocabulary learned before while learning the newson

When a word is introduced to the students for ibtetitne, it enters their short-term memory.
Revision and repetitive exposures to the word aexdad in order to consolidate it and make it
into the students’ long-term memory. Extensive megqbf the same subject is a good way to
achieve this purpose. Cooperative group learnimgjnlg relative words and grouping words
into categories are also good aids of vocabulangalidation.

Only after a language learner can master the fdrenmeaning and the usage of a word and
put it into communicative practice can we say thatshe really knows the woré&nglish
teachers of junior high school should convert theies for the need of their students in
vocabulary teaching.
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